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Elizabeth Petroelje Stolle

Moving to Online Literature Discussions:
Putting a New Twist on a Practice Tried and True
Face-to-face Approach
uring the late 1990's, as an eighth grade English
Language Arts teacher in Illinois, I implement
ed literature circles in my classroom, engaging
students in rich discussions around meaningful
texts. Students would read novels independent
ly and then gather in small groups by organizing their desks in
circles to discuss what was most meaningful to them.
"Two potent ideas - independent reading and cooperative
learning - come together in the classroom activity called lit
erature circles" (Daniels, 1994, p.12). Literature circles pro
vide students the opportunity to explore texts and dialogue
with peers (Short, Harste & Burke, 1996; Peterson & Eeds,
1990). Although variations exist, the essence of literature
circles includes a small, temporary discussion group reading
the same text conducting a self-sustaining discussion (Daniels,
1994). When students gather for discussion, student insights
and questions drive dialogue, not the teacher's agenda (Brab
ham & Vilaume, 2000). These discussions allow students to
develop new perspectives on literature and life-"Literature
circles involve children in expanding and critiquing their un
derstandings about their reading through dialogue with other
readers" (Short, Harste & Burke, 1996, p. 195).
Daniels (1994) explains that although book groups have ex
isted for decades, student-run discussions within the classroom
really came to be in the 1980s. Short, Harste, and Burke fea
tured literature circles in their book, Creating Classrooms for
Authors (1988). Since that time, literature circles have been
used with both el
ementary and second
Literature circles have be ary students, in regu
come a tried and true prac lar education classes
tice within many classrooms and special education
as students gather in small classes, with monolin
gual and bilingual stu
groups to discuss a text face dents,
and with gifted,
to-face. average, and reme
dial readers (Daniels,
1994). Literature circles have become a tried and true practice
within many classrooms as students gather in small groups to
discuss a text face-to-face.
I chose to use literature circles because I believe what
Rosenblatt (1995) writes, that "a novel or poem or play re
mains merely inkspots on paper until a reader transforms them
into a set of meaningful symbols" (p. 24). That is, the mean
ing-making process, where a reader and the text engage, is a
two-way, reciprocal relationship. Literature circles are struc
tured to promote personal meaning making and transactional
thought (Peterson & Eeds, 1990). With these notions of mean
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ing making, I also recognized that learning occurs through the
active construction of knowledge within a given environment
(Mitchell & Myles, 1988). That is, we learn not as isolated in
dividuals, but as active members of society who engage in dia
logue. Vygotsky (1986) initiated thinking that learning occurs
through dialogue, and that in dialogue, learners interact with
sources of knowledge in social settings as well as take an ac
tive part in reconstructing knowledge within their own minds.
The social aspects of learning lend themselves to the nature of
literature discussions, which provide students the opportunity
to explore texts and dialogue with peers (Daniels, 1994; Peter
son & Eeds, 1990). Therefore, based on my observations and
the growth exhibited by the students, the practice of literature
circles has followed me throughout the years.
During 2004 to 2006, I participated in a service learning
project between a local university and a local high school.
Placed into the role of supervisor, I taught university interns
how to facilitate literature circles with high school students.
Each intern worked with a group of high school students read
ing a shared young adult novel and then discussing the text in
a student-led discussion group.
Conversations peppered the room on any given Tuesday or
Thursday as students engaged with texts , constructing mean
ing and making connections. I heard students and interns
collaboratively working through books, voicing their meta
cognitive thinking such as how they were asking questions,
visualizing, and rereading. Literature circles again proved to
be a powerful way for students to engage with texts, while pro
viding them a space to discuss face-to-face what's important
and meaningful to them.
New Approach Context
During the Fall 2008 semester, I began exploring the use of
online literature discussions to enhance the literacy learning
experiences of students. I always valued face-to-face literature
circles in the classroom, but I wondered how I could expand
this concept to include more voices, more transactions. Ad
ditionally, I began to consider how we prepare children for
their literacy futures . In the past, the focus has almost always
been the book (Leu, Kinzer, Coiro & Cammack, 2004). How
ever, we need to expand our vision of literacy to understand
what it means to lead literate 21 st century lives. Students use
21 st century literacy skills to engage in web blogs, videocasts,
e-mail, instant messages, WebQuests, and online discussions.
These new mediums influence student literacy learning both in
and out of schooI (Scharber, 2009; Knobel & Lankshear, 2006;
Leu et aI., 2004). It's no longer just about the book; literacy in
cludes reading, writing, speaking, listening, viewing, and me
dia study, many times involving electronic or online mediums.
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With this understanding of reading and 21 st century literacy
skills, I asked my university graduate students to engage in
online literature discussions around a shared text with high
school juniors. Ginny and Lesley (pseudonyms) were two
graduate students in that class, and after this experience with
online literature discussions, they both volunteered to collabo
rate with me in the future with their sixth grade students. In
the past, Ginny and Lesley both used face-to-face literature
circles in their classrooms as sixth grade teachers. Their goals
for these literature circles were focused on providing students
space to dialogue in hopes of students taking up "new per
spectives on literature, their lives, and their reading processes"
(Short, Harste & Burke, 1996, p. 195). So, when Ginny, Les
ley, and I started discussing the use of online literature discus
sions, we were careful to keep our purposes in mind (original
ly stemming from our experiences with face-to-face literature
circles}-encouraging personal transactions with texts and
student collaboration around a shared novel.
During the first year of collaboration, the sixth grade stu
dents were paired with graduate students (most of whom were
classroom teachers) enrolled in my university reading methods
courses. In this arrangement, each group contained 2-4 partici
pants. Together, the sixth grade students and graduate students
discussed a shared novel using the university purchased and
supported online platform of Blackboard. During the second
year of the study, the sixth grade students were paired with
both graduate students and other sixth graders from the oppo
site schoo!. That is, Ginny's students were paired with both my
students and Lesley's students while Lesley's students were
paired with both my students and Ginny's students. In this ar
rangement, each group contained 4-5 participants. Together,
the sixth grade students and graduate students discussed a
shared novel using a free Internet platform, nicenet.org.
However, in order to understand online literature discussions,
I conducted a qualitative study to examine specifically how
teachers conceptualize the use of online literature discussions
to enhance literacy practices and learning during a novel study
(Stolle, 2010). While researchers are exploring new trends in
literacy education that engage students in 21 st century literacy
skills (Karchmer, Mallette, Kara-Soteriou & Leu, 2005; Kist,
2010; Rozema & Webb, 2008), questions remain regarding
how teachers perceive and then use online discussions within
a novel study. Therefore, this inquiry sought to explore the
conceptualizations of two middle school Language Arts teach
ers who attempted to use online discussions to enhance student
literacy learning within a novel study.
Ginny and Lesley were the primary participants. That is,
their perceptions were the focus of the study. The 60 graduate
reading candidates enrolled in the university courses I taught
were secondary participants who served to corroborate the
findings, confirming and disconfinning the primary partici
pants' conceptualizations. The data collected from the partici
pants include: (1) email correspondence, (2) notes from verbal
interactions, (3) a survey given to the graduate reading candi
dates, (4) in-depth interviews with the classroom teachers, and
(5) a researcher's journal.
In order to make sense of the data, I followed Strauss's
(1995) three-step analysis using the process of open cod

ing, axial coding and selective coding. This coding process
allowed me to systematically decide how the codes and cat
egories relate to each other and what stories they tell. Then, I
linked these stories to the theoretical framework, thus coming
up with my findings.

Findings
All of the teachers in this study see online literature dis
cussions as beneficial to literacy leaming. However, in not
ing the benefits, the teachers also wrestle with tensions that
cause them to approach online literacy with some caution. The
following themes explore the teachers' conceptualizations of
online literature discussions, noting both the benefits and ten
sions within the conceptualizations.

Authenticity - benefits
The teachers believe that online literature discussions pro
vide authentic experiences that engage students in literacy
leaming. That is, as students write their responses to the
novel, they must consider their audience because other group
members will read their responses. In that way, language be
comes important. Students must consider how they craft their
texts in order to communicate an effective message.
Both Ginny and Lesley verbalized that they chose to en
gage their students in the online literature discussions because
they felt the notion of an authentic audience was important.
Lesley specifically noted that learning experiences in the
classroom can become
... discussing the use of on
"schoolized," and stu
dents fail to see the rel line literature discussions,
evance in their learn we were careful to keep our
ing. However, with the
purposes in mind ... en
online literature dis
cussions, students had couraging personal transac
an authentic purpose tions with texts and student
for reading and writ collaboration around a
ing because they were shared novel.
engaging in authentic
dialogue around the
text with students outside of their own classroom. That is, the
relevance and authenticity of the online literature discussions
motivated the students to read and discuss the text.
Ginny shared that four of her students told her that they usu
ally didn't have an interest in reading. Because of the online
literature discussions, these students now wanted to read the
novel so they could understand the discussion and participate
in the discussion. One student even told Ginny that pairing
reading, something she didn't enjoy, with the online forum,
something she did enjoy, was motivating. In fact, because the
online literature discussions were so engaging, many students
in both classes chose to access the discussion outside of class,
continuing to talk about the text beyond the classroom because
they had an authentic purpose.

Authenticity - tensions.
Although the online literature dicussions created an authentic
space, purpose, and audience for the students' leaming, the
teachers also struggled with the question: How do I assess an
authentic leaming experience without taking the authentic-
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ity away? Ginny and Lesley explored this question each se
mester, feeling pressure to assign students a grade, yet they
didn't quite know how to detennine these grades. Drawing on
Rosenblatt's (1995) work, the teachers valued the students'
individual responses, yet they felt quality was important as
students supported and developed their transactions with the
text. Still, Ginny and Lesley feared that as soon as a grade was
assigned to a transaction, the transaction was quantified, thus
changing the purpose of the transaction. Their main purpose
of the online literature discussions was to encourage students
to make meaning and connections to the text and to build on
these transactions through dialogue. Yet, Ginny and Lesley felt
they needed to hold the students accountable for their work.
So, the tensions remained ... with the inclusion of account
ability and assessment components, authenticity within the
learning experience could be lost.
Multiple perspectives - benefits

As students engaged in the online literature discussions, it
was exciting to hear from students who were typically quieter
than their peers in the classroom. Lesley specifically shared
about one student who rarely spoke in class, but online, this
student flourished,
... (T)he context of an on- sharing developed
line environment forces us and insightful ideas.
to rethink! reconceptualize In this way, the on
line forum provided
our teaching methods and students an alterna
classroom practice. tive space for discus
sion where students
could move away from oral communication that requires im
mediate response to using the written word which provides
more time for thought, reflection, and revision in one's re
sponse.
Additionally, the online literature discussions allowed the
students to hear more voices, more transactions. Both Ginny
and Lesley verbally shared with me that another one of their
hopes in having their students participate in the online dis
cussions was to expose the students to various perspectives.
Ginny's school is situated in a rural area with limited diver
sity. Therefore, in collaborating with university students and
Lesley's 6th grade students, Ginny's students were able to in
teract with a more diverse population and hear new perspec
tives about the text. In this way, students had the chance to
hear their personal transactions af'finned and/or challenged,
pushing them to think in new and complex ways-learning
occurred through the written dialogue (Vygotsky, 1986). Les
ley highlighted an example of this in the students' posts while
discussing bullying around an incident in the text. One student
posed a question regarding a character's actions. Another stu
dent answered the question, sharing her interpretation of this
character's action, thus causing a third student to share how
reading the other student's response helped her to reconsid
ered her own initial interpretation of the incident in the text
and her perceptions of bullies in general. In this way, Lesley
noted students' learning as they provided each other alterna
tive perspectives that challenged their thinking.
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Multiple perspectives - tensions

Although we saw students explore new perspectives and take
up new ideas, the teachers were still left with questions such
as: How do you encourage students to fully explore alternative
perspectives? How do you encourage students to dig deeper
in their reflections? Each semester the teachers tried various
fonnats for generating the discussion and moving students to
deep reflection. They experimented with both providing some
structure for students with optional guided questions for each
chapter and leaving the students free to respond as they felt
led. Ginny and Lesley found the free responses to be the most
fruitful and productive for discussion, but they always con
templated ways they could continue to move their students to
deeper, more robust thinking and sharing. They tried teacher
modeling, student modeling, and various fonns of account
ability, but still found there was no perfect answer-the ten
sion remained.
Identity development - benefits

As discussed earlier, the online literature discussions provid
ed students with an alternative space to discuss their thoughts
and ideas. That is, those who may not prefer to talk in class
were now sharing through the written word. Ginny and Les
ley saw this shift in space important for the students' iden
tity development. Not only were Ginny and Lesley valuing
various learning styles (verbal vs. written), but they were also
working to provide a space where students felt empowered to
share their voice. Ginny and Lesley ultimately believed they
achieved this goal. That is, they perceived that the students
understood their transactions were valued, an important step
in developing the students' identities as readers and writers.
One student shared with Ginny that he had never seen himself
as a reader, but since engaging in the online literature discus
sions, he now did see himself as a reader who could talk about
a book. In this way, the online literature discussion provided
this student space to discover his identity as a reader. Addi
tionally, as students engaged in the discussion, the space also
provided them choice in the direction of the discussion. Be
cause their transactions were valued and encouraged, students
autonomously led the discussions, again seeing themselves as
genuine readers and writers engaging in an authentic task.
Identity development - tensions

Identity development proved to be important as Ginny
and Lesley worked with the students, helping them to see
themselves as readers and writers. However, questions still
remained such as: How does identity impact the responses stu
dents post? That is, how does gender, ability, language profi
ciency, etc. impact one's willingness to engage?
These questions are challenging to answer. One idea Ginny
and Lesley considered was the notion of anonymity. Could
online literature discussions provide students with more of a
sense of anonymity? Ginny and Lesley felt students needed to
use their own names to identify themselves within the forum
so the teachers could monitor the students' behaviors. How
ever, in reflection, the teachers did consider using pseudonyms
within the forums so students could post anonymously, thus
eliminating the pressures based on identity markers.
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What does it all mean?
In reflecting on all of my past experiences with both face
to-face literature circles and online literature discussions, I
still believe the use of student-led discussions is a tried and
true practice that should continue in classrooms. However, as
I consider the tensions the teachers articulated, and the ques
tions they asked, technology was not the driving force. That
is, these tensions exist with/without technology. The questions
Ginny and Lesley asked within their use of online literature
discussions I recall asking since my early days with face-to
face literature circles. I've always wondered how I can pre
serve the authenticity of the learning experience while still
assessing student learning, how I can encourage students to
reflect in deeper, more complex ways, and how I can manage
the effects identity development have on the discussions with
students. While these are not new questions, the context of an
online environment forces us to rethinkJreconceptualize our
teaching methods and classroom practice.
I find that I am a proponent of both face-to-face literature
circles and online literature discussions-both serve important
purposes. As I look to the future and the needs of our 21st
century learners, online literature discussions provide us with
an additional way to engage technologically-savvy students in
a meaningful, authentic activity around a text that empowers
and encourages while promoting collaborative meaning-mak
ing.
References
Brabham, E. G. & Villaume, S. K. (2000). Continuing conversations about
Iiterarure circles. The Reading Teacher. 54(3),278-80.
Daniels, H. (1994). Literature circles: Voice and choice in the student-centered
classroom. York, ME: Stenhouse Publishers.
Harste, J., Short, K. & Burke, C. (1988). Creating classrooms for authors.' T1te
reading-writing connection . Portsmouth, NH: Heinemann.
Karchmer, R. A. , Mallette, M. H., Kara-Soteriou, J. & Leu, D. J. Jr. (2005).
Innovative approaches to literacy education: using the internet to support
new literacies. Newark, DE: International Reading Association.
Kist, W. (2010). T1te Socially networked classroom: Teaching in the new
media age. Thousand Oaks, CA: Corwin.
Lankshear, C. & Knobel, M. (2006). New literacies: Everyday practices and
classroom learning. 2nd ed. Maidenhead, England: Open University Press.
Leu, D. J. , Jr., Kinzer, C. K., Coiro, J. & Cammack, D. W. (2004). "Toward a
theory of new Iiteracies emerging from the internet and other information
and communication technologies." Reading Online. http://www.readingon
line .org/newliteracies/leu
Mitchell, R. & Myles, F. (1988). Second language learning theories. London:
Arnold.
Peterson, R. & Eeds, M. (1990). Grand conversations: Literature groups in
action. Ontario, Canada: Scholastic.
Rosenblatt, L. M. (1995). Literature as exploration. New York: Modern Lan
guage Association.
Rozema, R. & Webb, A. (2008). Literature and the web: Reading and respond
ing with new technologies. Portsmouth, NH: Heinemann.
Scharber, C. (2009). Online book clubs: Bridges between old and new litera
cies practices. Journal ofAdolescent and Adult Literacy 52(5) 433-437.
Short, K., Harste, J. & Burke, C. (1996). Creating classrooms for authors and
inquirers. Portsmouth, NH: Heinemann.
Stolle, E. P. (20 I 0, November). Developing teacher knowledge to support
students' literacy learning." Paper presented at the I OOth annual convention
of the National Council of Teachers of English, Orlando, FL.
Strauss, A. (1995). Qualitative analysis for social scientists. New York :
Cambridge University Press.

Elizabeth Petroelje Stolle is an Assistant Professor of Lit
eracy Studies at Grand Valley State University. As a former
middle school teacher, Elizabeth focuses her research on the
work teachers are doing in the classroom, specifically explor
ing the impacts of technology on literacy learning.

NCTE

PRESENTS•••

Lesson Plans for Creating Media-Rich
Classrooms
Edited by Mary r. Christel and
Sullivan
SCO((

In lodlly's media-rich society. rnedia literacy ha$ become
critical to the academic de",plopmenl of our studelll s. B~'
developing sl ud<'>n!i' medi'" literacy ski lls. not on ly can
we help them to become more sophisticated readers and
con~ umers of media, bUl we can also Il eip to incIease their
invol vement and Iiter<l CY skills in other areas. Whether you
are j llst staning 10 introduce \'our $tlldents to media lit eracy
or are looking (or new ideas to TE'v italize your c\lfricu lum .
the 27 field-Ies l<.>d lessons in ~son. Plans for CreaJill8
MedlO-R icil ClrusnJOms wi ll help you 10 integrate media
literacy conC,-'lllS and skills into existing curricula. Each
lesson includes a ralionale, a description of the activi ty.
assessm ent suggestions, and con neCllon s and adaptations to I<lrger curriculum
contexts and ol her commonly used texts . ContTibutor~ ",I=-o connea their lessons to
a set of objectives and to the NCTEjlRA sland<ITds. Spedfic lessons include:
• Manipulating photos (or specific effecl
• Composing with images and wi lh video diaries
• I?iring Aim and print leXlS in literalUre slUdy
• U:>ing storyboa rds and basic ci nematic techniques 10 visurdize li terary texIS
• Cn.."aling video games as a tool lor in-depth pl Ol ,~na lysi s
• Analyzing Ihe mus ic industry through an exe rcise in artist promotion
• Exploring the use of the video news ~Iease in loca l and na lional news broadcasts
• Detecting bias in print and broadC.lst news
A compan ion di sk feature s oyer 50 files th at in clude student handouts, rewllrces for
teachers, and s.ample media Ales. Approx. 240 pp. 2007. Grades 7-/2. ISBN 97S-(}
8/4/-3048-3

•••
e.o =
=
0«). =
0faQ

GOe

$27.95 member/$37 .95 nonmember

No. 30483

To Order:

V isit our website at www. ncte.org
m (: 01 11 loll

ICtE

frp.t!

;-II 1·800-)69-6 28]

IIlli.1I1 C....II of ' "ochn .1 hgti l~

THE PRUf~8SI0~F THE hOLISH LANOUAOE. ARTS COIolMUNITY

Vygotsky, L. (\986). Thought and language. Cambridge, MA: MlT Press.

The Language Arts Journal of Michigan, Volume 27, Number 1, Fall 2011

23

